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““' Planned Education for developing a ¥ree Zconomy.
(H}V.Krishna arrior)-

Myrdal in his “"Asian Drama" has observed that education as it obtains
at present in the developing countries is not a modernisation value.
The systems of Xduc%}éon which the ex-colonies have inherited from the
Imperialist powers/bookish and anti-physical labour. They are also a-social
if not definitely anti-social. Instead of eaphasising on adult literacy
ana universal primsry eaucation of adequate duration and content, they
waste scarce resources onplitist adventures of doubtful utility, thus
preventing the transformation of our traditional socliety and thwarting
modernisation of agriculture and ingustry.

Myrdal is n%t ag!eicegéiona All educational thinkers worfiW their salt,
who have this problem, have drawn pointed
attention to tThis fundamenial weakness of the systems of esducation in
the developing countries. The strongest critic of British education in
India was dshataa Gandhi. As an alternative, he formulated a system of
Basic education,which, after initial enthusiasm, has been discafded by
indepenaent India. The voluminous report of the Education Commisaion
headed by Dr. Kothari indiects the current system of Indlan Bducation in

MMM the recomme ltion@_ug_i\cw mwlission intended to oring
N onal bias -na,JBQEr y Tor work experience imthie
eys4em remain largely unattended to.

The present systems of education in the developing countries are an
important component in systems of enir ed vested interests. It is
not possible to radically alter thm&bf these countries without
first dislodging these vested interests. This is the lesson of the giserabdle
failures of repeated attempts to reform Indisn Bducation. ¥here the
Pather of the Nation got defeated, what is the chance of others succeeding?

This does not wmean that all attempts at educational reforms are to be
n d storage till revolutions sweep away all the vested 1nterstsfwm
\G'J"m naction, which only belps reaction.
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Efforts for laplementing educational reforms,have to g; KARER kYRR XS
iasngxsx linked with efforts for bringing about a social revolution.

3ocial revolution in the developing countries cao only mean Socialist
revolution. usow a socialist revolution postulates five basic conditlons:
1. 3ocial own in of the weans of production, 2. Soclal participation
in productie &hd application of modern sciesnce and technology for produ-
cing enough things to satisfy the needs of all, 3. Xquitable distribution
of things so pmoduced, 4.An adequate social and political mdsbinery to

ensure such production and distribution and 5. A esultursl or spiritual
limate in which W factors becoms pmaazf: . .
ellm s _* - % u__.j‘_‘nﬂ -

Education should be planned in such a way that the above conditions
become a reality, 1f not immediately, at least in the nsxt generation.

2
That 1is aboutfgﬁgggg%é. dhat about immeaiate reforms?

1 feel that fomr reforas, recomaended by the Zducation Cowrlssion &nd
sccepted by the Governmen. of Ipdia, ure of paramount import.nce in the
Indian Context and should be, znd can be, implemented right now.
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The first of these reforms is the recogmistion of the importance of
‘ the eradication of adult illiterzoy. At preseant 70% of
Indian population is illiterate, and in our traditional soeiety it is
these wauli illiterates who take d:{éf%pns on almost every gquestion of
importance. Without wiping out this teracy we eannot have democragy,
and it is futile to spesk about sociclisu.

Eradication of Indlan 1lliterasy is not an impossible task. With the
human mad material resources we cammand at present, it is possible to
wipe out this curse within 10 years, provided a&n all-out caupsign towards
this end is plauned and executed.

The second priority should go to amaking seven years of primary
education lot only free but also compulsory. 1 would omesms suggest that
a moratorium on increasing expenditure on higher saucation be declared

and all the nvzitahlo resources be divn;tea for achieving thtcﬂgctix

The educstional reform which 3 consider next only to tho above two
in importance, the change o1 Luc medium of esducation from English to
the regional 1nn¢ung.s at all levels. Uost of the intwmxrnt State
Governments and Universities in India have taken steps to lwplement
this change. But these staps are mostly halting and inadequate and laek -
sineerity. It is & shame for us that Eerala, which is supposed to be
educationally the most advanced State in lndia, #kll perbaps be the last
State to lmplesent this inevitzble reform, The vested interests uay
delay this by confusing people by false propaganda, but they cannot
bloock it permanently. .

The fourtb reform, which perbaps should be afforded the first hlace
becausse of its revolutionsry significance, is the introduction of
work experiencs for students. In the circumsst.nces prevailing in India
it may not be possible to set up work shops or kitchen gardens in every
sohools and give actual spot training to atudents in the use of
improved machine tools and scientific methods of cultivation. The system
of sending batches of students to farms and factories «lso may not be
universally feasible.
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However, we can,organise labour Brigades in svery school and college.
Starting with maintenance And wminor repalrs of “shhool and college
buildings and cleaning of premises, these brigades can undertake
repairg of villuge roads ;n%f;uch other labour-intensive work and get
paid for it. They ean also,.increasingly employed for short periods in
construction works of national importance. Thés productive employment
will instil in the minds of our young men® a sense of participation and
commitwent, and give them a taste of social labpour.

1 commend these four rxfmxms educational reforms for imwmediate
adoption and wholehearted impleamentation. They are sure to pave the
way towards &socilistt transformation of our outmoded systems of
eduation, which is a necessary condition in bringing obout a socialist
transformtion of our weetedyr Dradllipmal gcelelia,
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